
INTRODUCTION

Today, science and technology are fast de-
veloping, and societies are required to follow
these changes and developments as the tech-
nological developments bring in innovations
and advancements as well as bringing in new
habits that make the lifecycle of communities
easier (Park et al. 2015; Jena 2015; Miller 2016;
Mesquita and Peres 2016; Tondeur et al. 2016).
The outcomes of these developments are ex-
tremely effective in the field of educational sci-
ences as well as all areas of society. It should
not be forgotten that individuals that make up a
society should also be able to adapt to emerg-
ing changes for the development of the society
(Khan and Law 2015; Uztosun and Troudi 2015;
Lingard and McGregor 2014). The other perspec-
tives of anthropology and anthropological stud-
ies help societies establish a better place to live
in, and provide information on historical and
cultural backgrounds on the social lifecycle in
order to raise awareness and develop a sense of
responsibility of individuals (Scuptin 2015; Bert-
acchini and Segre 2016; Vella 2016). These kind
of studies help explore the problem of education
in anthropological perspectives, as well as find-
ing out educational and cultural changes in so-
cieties. In this respect, cultural education plays
an important role in lifecycles of societies in learn-
ing about their own past and generating plans
for their future (Higgins 2016; Ladkin 2016). Be-

sides, the education curricula, an important com-
ponent of the education systems, ensure that
the children obtain a proper education, and con-
sequently, take part in society as creative, criti-
cal minded and productive individuals capable
of following developments and innovations. As
part of this process the phenomenon of culture
is a dynamic and living entity passing on from
generation to generation, and changes and val-
ues inherited through the culture adds new
elements to lifestyles and identities of people.
People should be more aware about the impor-
tance of this issue, and education should play
an important role in development of social val-
ues (Sparapani et al. 2014; Jeong 2016; Ocal 2016).

Ball (2016) says that one of the greatest chal-
lenges facing the global society is the prepara-
tion of students culturally in classrooms for the
future. It is important to improve education pro-
grams by renewing them in accordance with the
variables of cultural values. This is significant
in terms of ensuring a better response to the
basic  education requirements of students
(Priestley et al. 2014). According to Priestley et
al. (2014), education programs have a guiding
role in creating an identity for the future of coun-
tries, by providing contributions respectively
to social, cultural and economic developments.
There are many studies about education pro-
grams (Sparapani et al. 2014). Murray (2016)
emphasizes that the education programs must
be developed in accordance with the contempo-
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rary and international requirements as well as in
consideration with the needs of students. It is
believed that the programs that are generated
for teachers and students are designed in line
with the determined objectives based on the
specific needs of students, and in more general
terms, on the specific needs of societies. It is
also suggested that the enrichment of program
content with various branches of education will
provide a positive impact on learning outcomes
(Rohaan and Keulen 2011; Gresnigt et al. 2014).
However, Arikan and Dogan (2013) refer to the
historical and social function of education pro-
grams from a different point of view. According
to Arikan and Dogan (2013), education programs
are the most important sources for transferring
cultural values to younger generations. Smith
and Otto (2016) state that the progress of cultur-
al change in the communities is strictly connect-
ed to cultural anthropology. Dombayci (2014)
refers to importance of the history of cultures in
societies and claims that it must be explored
throughout the anthropological approaches.
According to Berkemeyer et al. (2016), there is
no any other approach more effective than teach-
ing and dissemination of the cultural aspects
within the education systems.  According to Yig-
iter (2016), this emphasizes the importance of
cultural exchange andtransfer of historical val-
ues. Similarly, Buyurgan and Buyurgan (2012),
claiming that education programs are the main
transmitters of cultural values, draw attention to
the importance of the adoption of cultural val-
ues by students.

The importance of the past as well as present
is emphasized in order to contribute to the de-
velopment of mutual relationships between each
other (Bekerman and Zembylas 2016). Accord-
ing to Lee (2014), before the transfer cultural
values, the relations with cultural anthropology
and evolution of human culture and history
should be investigated in human society.  Apart
from these, it is emphasized that learning of cul-
tural aspects and values must be carried out
throughout the education systems and specifi-
cally designed courses could be integrated into
the education system for this (Cosumov 2016;
Wan and Scott 2016).The literature review reveals
that art education programs are an effective means
to pass on the cultural values (Costes and Cale-
on 2016; Woywod and Deal 2016; Vermeersch
2016).

Cultural values are gained by students dur-
ing the context dimension of programs (Morley
2014; Kafola et al. 2015; Kurudayioglu and Sa-
hin 2015). The existing literature demonstrates
that the art education programs have a great
importance in cultivating critical thinking skills
and encouraging individuals to learn their own
culture and transfer it to other generations (Ertürk
2013; Tüzel 2013). Kuttner (2015) indicates that
the art education programs provide individuals
not only with dexterity, creativity and artistic
skills but also with a contribution to their overall
personal development. Art education programs,
which develop in individuals, have a major role
in paving the way for countries towards devel-
opment and stepping beyond the era in cultural
sense.

Gates (2016), while pointing out that there is
always a need of making alterations and chang-
es in the art education programs in line with the
needs and requirements of the stakeholders,
emphasizes that the quality of the programs will
also increase with these changes and alterations.
In this respect, it is always necessary to devel-
op the content of the art education programs in
terms of their effectiveness, as well as evaluat-
ing the effectiveness in terms of functionality.

Gaztambide et al. (2016) claim that it is neces-
sary for each culture to compare their own art
education programswith art education programs
of other countries in order to find the needs and
insufficient aspects of the programs. Besides,
they emphasize that the art programs should in-
clude the aspects of the cultural and artistic val-
ues of the other cultures, as well as integrating
the historic progress and traditional aspects of
various cultural. This will lead to comparative
analysis of art education curricula. In this re-
spect, Caetona et al. (2016) states that the com-
parative analysis of art education curricula will
contribute to the widening and developing of a
country’s art and culture and conveying it ef-
fectively to new generations.

Kalemoglu  (2015) underlines the significance
of conducting comparative evaluations of art
education curricula, not only in transnational
dimensions but also in communal dimensions.
Particularly in bicommunal countries, compara-
tive analysis of art education curricula is con-
sidered important in identifying cultural similar-
ities and motivating communities to be more
successful with each other. Touching upon the
role of comparative education research studies
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in building the peace, especially in communities
(Scott 2016), that have experienced conflict, Nick-
olaou (2012), argues that comparative analysis
of art education programs can generates a pos-
itive impact in bicommunal countries.

Problem Statement

What are the differences between Turkish
and Greek Cypriot Art Education programs ac-
cording to views of the Greek and Turkish Cyp-
riot art teachers?

Objectives of the Research

In this context, the aim of this research is the
evaluation of 8th grade art education programs,
which are implemented in private secondary
schools in Northern and Southern Cyprus, ac-
cording to the views of the teachers. To this end,
answers were sought for the following questions,
according to the teachers’ views regarding the
evaluation of the North and South Cyprus pri-
vate secondary schools 8th grade art education
curricula with Stufflebeam CIPP model:

1. What are the weakest and strongest aspects
for the context dimension?

2. How is the input dimension evaluated?
3. How is the process dimension evaluated?
4. How is the product dimension evaluated?

Significance of the Research

According to literature review, there are no
existing research papers that have been con-
ducted within this scope on Turkish and Greek
communities living in Northern and Southern
parts of Cyprus. This is a major shortcoming.
Moreover, in Cyprus most of the studies that do
exist are focused on Turkish and Greek history
courses and there are no comparativeart educa-
tion researches in literature review. It is believed
that this stems from the sociopolitical situation
of the island of Cyprus (Papadakis and Be 2008;
Philippou et al. 2008; Baskan and Koruroglu
2013; Lyrta 2014). Art, with its universal lan-
guage, its neutral expression, its peaceful phi-
losophy and capacity to connect communities,
is considered important for the rapprochement
of the two communities.

Comparative  Art  Education Program

Touching upon the importance of art educa-
tion curricula, Bauer and Strauss (2014) indicate

that art education is an important factor that af-
fects the career of individuals in later periods.
Schlosnagle et al. (2014) discuss the evaluation
process of art education curricula and indicate
that the evaluation of art programs ensures the
development of societies in an artistic sense.
This contributes to individuals increasing their
self-esteem. According to Schlosnagle et al.
(2014), evaluation of art education programs is
an effective step towards an exact determina-
tion of the needs of society and individuals.
Mamur (2010) has the same point of view. He
underlines that the evaluation of art education
curricula provides an opportunity to determine
whether students achieve the objectives of the
program or not. Providing opportunities for so-
cieties to transmit their own cultures, art educa-
tion programs (Morley 2014) allow the develop-
ment of psychomotor skills and cognitive learn-
ing (Ayres 2015). Bevers (2010) indicates that
countries vary from each other in terms of trans-
ferring national cultures. He states that the na-
tional cultural criteria of countries can be deter-
mined more clearly by comparing their art edu-
cation curricula. Transnational comparison of
art education curricula has a guiding role in fol-
lowing up development across the world (Tüzel
2013). It holds a significant place in educational
ideologies in terms of reflecting the cultures of
different societies in their art education programs
(Morley 2014). According to Fernandez et al.
(2014), comparative evaluation of art education
curricula is useful for revealing the cultures of
different countries. It is believed that the com-
parative evaluation of art education curricula will
also be useful for the realization of effective cul-
tural production and the improvement of national
art education standards. Moreover, comparative
art education is necessary between countries
but also between similar societies (Kalemoglu
2011). In this context, the comparative evalua-
tion of art education curricula helps identify
teaching methods and techniques, as well as
the goals of art education programs implement-
ed in different countries. It shapes the culture
and art policies of countries (Wyse and Ferrari
2015; Dewey 2008).

METHODOLOGY

Population and Sample

This research was carried out with 8th grade
art teachers serving in private secondary
schools located in both southern and northern
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parts of Nicosia, Cyprus. This research evalu-
ates the teachers’ views regarding art education
curricula for the 8th grade. In order to ensure the
reliability of data, importance was placed on the
voluntariness of the teachers who participated
in the researchfrom both sides. Island-wide, 85
art teachers serve in the Southern area while
only 14 serve in the Northern part of Cyprus.
Since the number of art teachers is not equal on
both sides, the research was limited to 12 art
teachers serving in Northern and Southern parts
of Cyprus. In order to ensure a fair and equal
distribution for the research, six Turkish Cypriot
and six Greek Cypriot art teachers participated
in the research. 11 of them were female and one
was male. Nine were within the 20 to 25 age range
and three of them were over 40 years old. Five
teachers had a postgraduate degree and seven
had a bachelor’s degree. When the seniority of
the participant teachers was examined, the se-
niority of the Turkish Cypriot teachers varied
from one to five years, while the seniority of
Greek Cypriot teachers ranged from six to ten
years. While the Turkish Cypriot art teachers
had participated in in-service training programs
regarding art once or twice in their careers. Greek
Cypriot teachers participated in these programs
three or four times. The Turkish Cypriot teach-
ers participated in art exhibitions three or four
times a year while the Greek Cypriot teachers
participated in such events five or more times a
year.

Research Model

A qualitative research method has been used
in this research. The qualitative research meth-
odincludes data collection methods and using
various semi-structured or unstructured tech-
niques (Smith 2016). These methods and ap-
proaches focused on underlying opinions, rea-
sons and motivations. Qualitative research pro-
vides percepts into the problems or develop
ideas and hypotheses in significant findings.
Also, used to expose trends in hypothesis and
opinions, and deep research into the problem
(Levina et al. 2015).

Instruments

In order to determine the views of teachers
regarding art education curricula, semi-struc-
tured interview forms were developed by the

researchers for this research. In order to prepare
the interview forms for art education curricula,
the current situation was determined by review-
ing the literature. As a result, the Stufflebeam
CIPP model was proved to be the most appropri-
ate and systematic way of evaluating the many
different aspects of the art education programs
(Gandomkar et al. 2015). The interview form was
prepared to cover all dimensions of this model.
While preparing semi-structured interview ques-
tions for the form, the researchers came togeth-
er with four teachers (two from each location)
serving in the Northern and Southern areas of
Cyprus and asked their views regarding the art
education curriculum. As a result of the litera-
ture review and the meeting with the teachers, a
material pool was created and experts were con-
sulted for their opinions. Meetings were held
with experts consisting of five curriculum and
education specialists, two art education special-
ists and five measurement and evaluation spe-
cialists. Consequently, corrections were sug-
gested in line with the views of the experts. Eight
articles out of 17 were considered insufficient in
terms of context, field compliance, and clarity.
Thus, these articles were removed from the in-
terview form and the form was finalized with nine
expressions. In order to ensure context validity,
a preliminary application was applied to five
Greek and five Turkish Cypriots and the data
obtained through this application was analyzed.
Thus, three more articles considered unnece-
ssary by the researchers were removed from the
form. In order to provide a better understanding
for Turkish and Greek Cypriots, the interview
form was written in two languages (Turkish and
English). The Turkish interview form was for
Turkish Cypriots and the English interview form
was for the Greek Cypriots. The translation of
the interview form was done by two interpreters
whose native languages are English and Turk-
ish. One interpreter is a Turkish specialist who
knows English, and the other interpreter is an
English specialist who knows Turkish. The tra-
ditional approach method (Evans et al. 2015) was
used for translation. Questions were written in
Turkish first, and then were translated into En-
glish. Later, these were translated again into the
original Turkish language. Finally, equalization
and meaning concordance between the two
translations, as well as the language validity,
were measured. For this purpose, questions were
tested on a sample consisting of four persons
who can speak both languages.
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Application

The application was started in May 2015. As
a result of investigation across the island of
Cyprus, it was determined that there were 14
private secondary schools in the Northern part
and 39 private secondary schools in the South-
ern part of Cyprus. The research was limited to
four private secondary schools located in North-
ern and Southern parts of Nicosia. The volun-
tary basis of the research was the most basic
reason for the delimitation of the research. It
required a lengthy procedure to get permission
to interview teachers working in state schools
in the Southern part of Cyprus due to political
reasons. Therefore, the research was carried out
only with private secondary school teachers.
The first phase of the research was initiated in
the Southern location. In order to get permis-
sion for the application, the researchers held
separate meetings with each of the 39 private
secondary schools located in Southern Cyprus.
As a result, only two private secondary schools
permitted the application. Therefore, the research
was limited to four private secondary schools
consisting of two schools from Northern and
two schools from Southern Cyprus. As a first
step, a Greek school that the researchers named
“School A” was visited. Prior to the interviews,
the researchers gained the teachers’ permission
to share their views. All teachers were provided
with information regarding the procedure and it
was indicated that the personal and school in-
formation would be kept confidential. In order
to share teachers’ views regarding the art edu-
cation curriculum, a question and answer based,
face-to-face method was used. Application was
carried out with three art teachers and all con-
versations throughout the interview process
were recorded by the researchers. The teachers
were informed that the recording would be
paused when they did not want to answer any
questions under recording conditions. The over-
all interview process lasted about 15 to 20 min-
utes. After completing the interview with the
Greek teachers serving in School A, the applica-
tion continued in another Greek school that the
researchers named as School B. The same pro-
cedure was used. Interviews were held with three
art teachers and the overall interview process
lasted for approximately 15 to 20 minutes. After
the completion of the interviews in the Southern
location, the researchers continued the applica-

tion in two selected private secondary schools
in the Northern area. After providing the required
explanations, interviews were held with three art
teachers working in School C in the Northern
part of Cyprus. The interviews lasted about 15-
20 minutes and were recorded. Finally, another
Turkish school, School D was visited and inter-
views were held with three art teachers working
in this school. The same procedure was followed.
The approval of each teacher was received to
ensure validity and reliability of the interview
records. All interviews were carried out person-
ally by the researchers.

First Impression of Two Communities’
Art Teachers and Schools

During the first visit to School A, it was ob-
served that the school was preferred by Turkish
Cypriot students although it is located in the
Southern part of Cyprus. While carrying out the
study at the school, students speaking in Turk-
ish or in Greek in the schoolyard and in class-
rooms were observed. A peaceful environment
was ensured at the school. Three art teachers,
consisting of two part-time female teachers and
one full-time male teacher, exhibited a moderate
approach to the research study. While visiting
the classrooms and art studio during the inter-
view process, it was observed that tools and
materials required for art education were com-
plete. It was observed that the art studios of
schools that visited in Northern part were also
spacious and comfortable. In this context, it was
identified that the schools where interviews were
conducted in both sides have similar features.

Data Analysis

Data collected from the participants was pro-
cessed by qualitative data analysis. Semi-struc-
tured interview forms were used to collect re-
search data and a sound recorder was used to
record the interviews. Content analysis was used
at the data analysis stage. Analysis was per-
formed in three stages. In the first stage (coding
the data), the collected data was examined com-
prehensively and classified into meaningful cat-
egories. During the second stage (identifying
the themes), the themes were identified by ben-
efiting from the results of the coding process. In
the final stage, results were interpreted by ar-
ranging the data according to the codes and
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themes that had been identified. In this research,
the views of Turkish Cypriot teachers serving in
the Northern part area and the views of Greek
Cypriot teachers serving in the Southern part
area were indicated by abbreviations T.T and
G.T, respectively.

RESULTS

The views of the teachers regarding the 8th

grade art education curricula were gathered un-
der five themes. These themes were arranged
and identified as follows, that is, “Strength of
Curriculum”, “Weakness of Curriculum’’, “In-
put”, “Process” and “Evaluation”.

Strengths

“What are the strengths of the art educa-
tion program according to you?”

Questions regarding the strengths of the
program were directed to both Turkish Cypriot
and Greek Cypriot art teachers. The answers
show that teachers from both sides have com-
monly held views that the art education curricu-
la are aimed at the development of dexterity and
creativity of students. They consider this to be
the strongest aspect of the program. All teach-
ers also believed that students gain and devel-
op dexterity and creativity through course ac-
tivities conducted within the frame of the curric-
ulum. One of the Turkish Cypriot teachers (T.T)
indicated that the basic benefit of art was con-
veyed to students through art courses that are
implemented within the frame of art education
curriculum (T.T.1). T.T.1 expressed his views as,
“I believe that the course develops the students’
dexterity”.

One of the Greek Cypriot teachers (G.T) indi-
cated that art education should be compulsory
at all stages of education (G.T.7). Underlining
that art education programs developed the dex-
terity of students, G.T.7 expressed the strength
of the program as follows: “It is a compulsory
course that begins from primary school, for me,
this is the most strongest aspect of the curricu-
lum because children learn art at least up to a
certain age and they develop their hand skills
and imaginations”. T.T.2, who thinks that art
courses have a positive impact on student’s
psychology, expresses his views as, “I think
that art courses have a positive impact on men-
tal development, psychology and imagination
of children because children increase their

motivations in art courses by producing when
they feel bored and overwhelmed in other cours-
es”.  Compared to other courses, “Art courses
attract students’ attention much more”.In addi-
tion, T.T.2 underlines that the 8th grade students
are subjected to an exam-oriented and very inten-
sive program in the Northern part of Cyprus and
art education programs have a mind-relaxing ef-
fect on students in this intensive environment.

Stating that 8th grade art education programs
have created a sense of art in students and de-
veloped their dexterities, a Greek Cypriot teach-
er expressed his views as, “We guide students
to carry out training activities during art cours-
es and art studio hours in order to develop their
painting techniques and artistic visions. In
addition, I believe that art education curricu-
lum develops the creativity and imagination of
the students” (G.T.11). Data obtained from this
research demonstrates that both Turkish Cypri-
ot and Greek Cypriot teachers believe that the
art education program is sufficient in terms of
gaining dexterity.

Weaknesses

“What are the weaknesses of the art educa-
tion program according to you?”

Questions regarding the weaker aspects of
the program were directed to both Turkish Cyp-
riot and Greek Cypriot art teachers. The answers
suggest that both Turkish Cypriot and Greek
Cypriot teachers have common views that in-
sufficient course hours and duration of courses
are the weakest aspects of the program. All the
teachers that participated in this research ex-
pressed that they experienced serious problems
in obtaining the required efficiency because of
this. One of  the Turkish Cypriot teachers (T.T.5)
expressed his views as, “We cannot process the
subjects of the program in an efficient and com-
plete manner due to insufficient course hours.
The renewal of the curriculum is a necessity.
For me, it is a major lack that our art curricu-
lum doesn’t cover some subjects such as art his-
tory and aesthetics which are important for art
courses”. One of the Greek Cypriot teachers
(G.T.11) stated similar views as, “Every year, the
program is renewed and revised on the basis of
the experiences of the former program by us. As
teachers, we try to support the course in many
areas. For example, art history and culture are
related with art but they are not covered by the
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program due to insufficient course hours. This
is a major lack for us and students. I consider
course hours quite delimiting”. The expressions
of the teachers point to the necessity of strength-
ening the 8th grade art education program so as
to support art subjects, and not only by practi-
cal training but also in a theoretical sense. In
addition, from the viewpoints of the teachers, it
is understood that the contents of the 8th grade
art education program and course durations are
required to be consistent. All teachers (Turkish
and Greek Cypriots), who expressed their views
concerning the art education program, believe
that art education curricula should be up to date.
However, they emphasize that the Ministry of
Education has not demonstrated the required
diligence in this direction. The teachers serving
on both sides highlighted that the innovations
in the field of art education were included in the
art program by them personally.

“Learning techniques only in art courses-
do not catch the fancy of many children. Art
course should be supported with other activi-
ties. It should bring consciousness of social re-
sponsibility. Methods of dexterity should be in-
creased, each child should be able to develop
himself/herself within his/her capacity.”

In expressing his views like this, T.T.4 stated
that the art education programs should be sup-
ported with contemporary approaches instead
of conventional training methods. Approaching
the issue from a different perspective, G.T.3 ex-
pressed their views as, “Unfortunately, people
in Cyprus don’t attach enough importance on
art courses. I think, the parents fear that their
children will choose art as profession because
they believe that the children will have lower
chance of finding a job in future and they can’t
earn money. Along with the art education pro-
grams, the parents should also undertake great
responsibility for creating students’ art con-
sciousness”. From the remarks of G.T.3, it is un-
derstood that parents have a crucial role to play
in the creation of students’ perspectives regard-
ing art.

Input

“Do you believe that subjects such as Cy-
prus culture, Cypriot painter artists, art theo-
ry, aesthetics and art criticism are covered
enough in the Art program?”

It has been questioned in the context dimen-
sion whether the 8th grade art program covers

Cyprus culture and Cypriot painter artists. It has
also been questioned whether theoretical sub-
jects, such as art history and aesthetics, are cov-
ered by the program. Teachers from both com-
munities indicated that theoretical subjects were
not covered by the program sufficiently, adding
that these subjects should be in the program.
T.T.5 commented, “Since we don’t have a spe-
cific textbook, subjects regarding our culture
are taught personally by teachers. However, if
we had a specific textbook, we would have the
opportunity to convey more accurate informa-
tion. Besides, subjects regarding the Cypriot
painter artists cannot be covered sufficiently
as the course hours are limited. A textbook must
be prepared by the Ministry and the program
renewal must be done”.

In a similar way, G.T.2 expressed his views
as, “Here, the insufficiency of course hours un-
fortunately comes into play again. Art history
subjects should be carried out in the drawing
studies. Subjects concerning art history and
aesthetics must be covered by the program”.
With these remarks, G.T.2 underlines the lack of
content in the program. Data obtained from this
researchputs forth that both Turkish Cypriot and
Greek Cypriot art teachers are in need of a source
book for the course, and art courses should not
cover only drawing subjects. The teachers
shared the view that subjects such as Cyprus
Culture and Cypriot painter artists need to be
covered by the 8th grade art curriculum. Despite
all this, T.T.2 indicated that she/he remedied the
insufficiencies that originated from the program
with his/her own possibilities.“We hang the
paintings of  Cypriot painter artists in our cor-
ridors. In this way, we provide opportunities
for our students to learn about the works of
Cypriot painter artists. However, the program
does not include information regarding Cyprus
culture. It should necessarily be included”.
Moreover, G.T.3 states, “Cypriot painter artists
should be covered by the program and oppor-
tunities need to be provided for students to learn
about Cypriot artists and their works as well
as to learn and transfer their own culture”. With
this viewpoint, G.T.3 supports the views of Turk-
ish Cypriot teachers regarding the issue. “We
have no art history and aesthetics courses in
our school, however, these courses can be giv-
en to the students willing to take them”. Here,
T.T.5 highlights the importance of the theoreti-
cal dimension of the course. Expressing views
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on the insufficiency of theoretical subjects, an-
other participant, G.T.10, supported the views of
other teachers by expressing his/her views re-
garding the insufficiency of theoretical subjects
as, “Unfortunately we can’t process theoreti-
cal subjects during art courses because the du-
ration of the course is not sufficient to cover
such topics. Therefore, we attach more impor-
tance on practical training of students and de-
veloping their dexterities. To me, the curricu-
lum must be renewed in the line with the needs
every year by the Ministry”.

Data obtained from in this researchputs forth
that both Turkish Cypriot and Greek Cypriot art
teachers consider it as a necessity that the 8th

grade art curriculum should cover the subjects
regarding art history and Cyprus culture. Teach-
ers from both communities stated that the con-
text of the art curriculum covers only the sub-
jects concerning the improvement of dexterity,
and notable deficiencies are experienced partic-
ularly in transferring cultural values to students.

Course Process and Classroom Activities

“Do you organize school trips? Do you visit
places like museums and art galleries?”

Questions were posed to the art teachers
from both communities in order to identify the
extracurricular activities included in the 8th grade
art curriculum. The result of the interviews dem-
onstrated that the art teachers from both com-
munities have common views regarding the is-
sue. Both Turkish and Greek Cypriot teachers
indicated that the 8th grade art curriculum was
insufficient for extracurricular activities. T.T.1
expressed his/her views as, “As our schools fo-
cus on exams and academic achievement, art
trips are considered a waste of time and aren’t
organized”. G.T.6 stated, “From time to time,
art trips are organized by our initiatives. We
generally visit the museums and exhibitions. If
the school administration attaches more im-
portance on art courses, such activities will
increase”. This draws attention to the fact that
school administrations do not value the art
courses enough. These expressions suggest that
teachers from both communities consider the
insouciance of the administrative units as the
reason for the insufficient cultural trips. It is
understood from the viewpoint of T.T.5 that ex-
tracurricular activities for art education are not

effective enough when she/he says, “We don’t
go on trips very often. But trips should neces-
sarily be organized. The social development of
students shouldn’t be ignored for the sake of
implementing mathematics or similar courses
predominantly. It will be much more beneficial
for students to visit museums, art galleries and
similar places where they can explore by see-
ing and learn by questioning”. This indicates
that teachers can only carry out trip activities
during extracurricular hours, G.T.5 expressed his/
her views as, “I wish, we had the opportunity to
go on cultural trips not only during extracur-
ricular hours but also during normal course
hours. But course hours and time are limited”.
G.T.5 draws attention to the insufficiency of the
course hours and duration. Approaching the is-
sue with a similar perspective, G.T.9 supports
the views of other teachers by stating, “We or-
ganize trips only twice a year. However, it is
extremely difficult even to do this due to lack of
time. We content ourselves with hanging the bro-
chures regarding the artistic activities conduct-
ed in our surrounding.” Data obtained demon-
strates that art teachers from both communities
have a consensus that cultural trips do not take
place in the curricula sufficiently. The majority of
the teachers that participated in this research be-
lieve that some environments, such as museums
and art galleries, can provide an effective and
lasting contribution for art training.

Evaluation

“What do you think about the evaluation
process?”

In this phase, questions regarding measure-
ment and evaluation dimensions of the art cur-
riculum were directed at the participants. Teach-
ers from both communities stated that product
files and exhibitions were the most commonly
used measurement tools. However, the teachers
argued for the implementation of different mea-
surement tools along with product files and ex-
hibitions. For example, T.T.4 stated that, “If we
evaluate the students according to their oral
and written works as well, we will get better
results. Carrying out the evaluation just ac-
cording to the exhibition that is held at the end
of the academic year is not enough”, T.T.4 un-
derlines that the implementation of other mea-
suring tools will be more useful. However, G.T.7
and G.T.12 approach the issue with a different
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perspective, “I evaluate each student accord-
ing to a one-year project that she/he prepared.
However, it will be better to carry out the eval-
uation with a jury composed of all art course
teachers”. As it is seen, an art course is mainly
evaluated according to the drawings. T.T.1 ex-
pressed a similar opinion,”If we evaluate the
students according to their drawings and a
written exam at the end of each term, the stu-
dents will take the course into consideration
more seriously. I believe, this will be a more
accurate measurement for both students and
teachers”. In addition, the result of the meet-
ings held with teachers from both communities
demonstrates that they believe that the 8th grade
students are frivolous and uninterested in the
course. “We grade students according to the
work done at the end of the year. However, I
think it is much more accurate to evaluate them
throughout the year”. With this statement, T.T.2
argues that the art education curriculum covers
only the product evaluation. No evaluation for
the process is carried out. Teachers’ views re-
veal that the 8th grade art education program
covers only product evaluation. However, the
teachers believe that product evaluation, along
with effective process evaluation, will bring more
successful learning outcomes.

DISCUSSION

In this research, the researchers aimed to
evaluate the 8th grade curricula implemented by
private secondary schools in Northern and
Southern Cyprus. For this purpose, the Stuffle-
beam CIPP evaluation model was used to evalu-
ate the curricula according to the views of art
teachers who participated in this research vol-
untarily.  The results obtained from this research-
demonstrate that the 8th grade art education cur-
ricula implemented in both communities cover
similar aspects in terms of the”context” dimen-
sion. Art teachers from both communities put
forth that gainings are among the strongest as-
pects of the 8th grade art education curricula.
Both Turkish Cypriot and Greek Cypriot teach-
ers think that gainings contribute to students to
develop psychomotor behaviors (See and Koko-
taski 2016) for their dexterities. There are vari-
ous studies in literature that support the out-
come of this research (Autio et al. 2012; Ertürk
2013; Tüzel 2013; Kuttner 2015; Ispihani and
Anwar 2016). However, it is emphasized in litera-

ture that art education curricula should also cov-
er subjects for the development of some qualifi-
cations such as healthy communication, sensi-
tivity for cultural values, aesthetic sensibility
and consciousness for the preservation of art
works. Apart from this, ability to empathize, lib-
eral thinking ability and awareness in protecting
the cultural and peace related values must be
developed (Coholic and Eys 2016; Hallam et al.
2016; Koo 2015).  According to the views of art
teachers from both communities, the insufficient
weekly course hours are the weakest aspects of
the 8th grade art education curricula. According
to them, the program covers an intensive con-
tent but the time required to implement this con-
tent is extremely limited. This situation causes
trouble for students to achieve the gains pro-
jected by the program. In addition, teachers from
both communities have a consensus that the 8th

grade art education curricula are out of date and
insufficient to keep abreast the developments
today. Besides, the art teachers have a consen-
sus that the program is weak in terms of theoret-
ical art subjects. Kahraman (2014) obtained a
similar result that art education curricula were
not consistent in terms of context and process,
and at the same time, it is assumed that imple-
menting the art history courses and painting
courses at the same time would provide signifi-
cant contribution to art education (Bryan and
Wilson 2016; Vella 2016; Walmsley 2016; Walt-
son and Salter 2016; Sinclair 2015). According to
Kahraman (2014), the planning of context and
process in a consistent manner provides a pos-
itive increase in students’ achievements.

The outcomes in this research also demon-
strate that the 8th grade art education curricula
of both communities have similar characteris-
tics.  As well as, social and cultural anthropolo-
gy researches figure out of the communities’ cul-
tural value and also uncovering of their social
and ethnic similarities (Monaghan et al. 2016).
According to the views of the teachers serving
in Northern or Southern of Cyprus, the content
of the 8th grade art education curricula should
be rearranged and the program should cover
more theoretical subjects concerning art. Art
education programs and especially their theo-
retical inputs intended to provide students to
learn their own cultural heritage cultural anthro-
pology (Pinilla et al. 2016) and their art histories.
According to Bekerman and Zembylas (2016),
discuss the culture, and ethnic national charac-
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ter had been structured, and how the education
of national structured were consequent to, im-
pacting different kind of projects for peace edu-
cation in Cyprus.

Besides, teachers put forth that the curricula
should cover subjects such as art history, Cy-
prus culture, Cypriot painter artists and aesthet-
ics. In a similar way, Akhmetov et al. (2015) refer
to the necessity that art education curricula
should cover the country’s own folkloric and
cultural anthropology (Gun 2015) in the context
dimension. Garnet (2012) highlights that art ed-
ucation curricula that cover theoretical subjects
in the context contribute to students to develop
their  practical applications as well. The out-
comes of the research that conducted by Gates
at al. (2015) support the results obtained from
this research and emphasize the necessity that
art education curricula should cover  more theo-
retical subjects regarding art.

When the researchers evaluate the context
of the 8th grade art education curricula in line
with Stufflebeam CIPP evaluation model, it be-
comes apparent that extracurricular learning ac-
tivities are insufficient in both communities. The
8th grade art education curriculum that is imple-
mented in Northern and Southern Cyprus is par-
ticularly inadequate in terms of exhibition and
museum tours. Teachers, who participated in this
research and expressed their views, believe that
extracurricular trips are necessary for students
to become acquainted with artworks, their so-
cial life,  heritage, ethnics, cultures and under-
stand art better. Besides, teachers believe that
extracurricular activities for art education will pro-
vide students with an effective and lasting con-
tribution to learning. Glackin (2016) offered les-
sons outside in physical education, music
and art and design, as it is assumed that gaining
such insights will contribute to future  outdoor 
science professional development programs. 
Goldin (2012)  underlines that it is extremely im-
portant to support art education curricula with
extracurricular trips as such activities contribut-
ing to students to reinforce the subjects better.
By indicating that extracurricular activities en-
sure a freer atmosphere for students out of the
indoor classroom environment. Jourmeaux and
Mottram (2016: 281) emphasize that such kind of
activities provide students with opportunities
to learn by both learning in theoretical terms
and practicing. In the final phase of the research,
the teachers’ views regarding the measurement

and evaluation aspects of the 8th grade art edu-
cation programs have been identified.

The outcomes of the research demonstrate
that the programs implemented in both communi-
ties are inadequate in terms of measurement and
evaluation. The majority of the teachers claim that
art education is not considered as important as
other disciplines adding that evaluation for art ed-
ucation is carried out only at the end of the year.
The teachers also underline the necessity of pro-
cess evaluation for art education. Bland (2016),
claiming that year-end evaluation (Shaw 2016) of
performance of students is not that effective, sug-
gests evaluating such studies continuously,
throughout the implementation process.

CONCLUSION

The overall findings of this research indi-
cate that the art education curricula implement-
ed in Northern and Southern Cyprus has similar
aspects in the line with Stufflebeam CIPP evalu-
ation model. Since the art teachers are the basic
implementers of the art education programs, they
have expressed their opinions regarding the pro-
gram and argued on the necessity of the renew-
al and revising of the curricula. In this context,
researchers should attach more importance on
bicommunal studies and submit proposals to
overcome the insufficiencies of the program by
reviewing the art education programs in a more
detailed manner.

RECOMMENDATIONS

In order to develop more effective art educa-
tion programs, it is suggested to use quantita-
tive research methods and improve the general-
izability level of this kind of research. It is also
proposed that the future studies should neces-
sarily cover the art education programs imple-
mented in all elementary levels of art education
by taking the views of teachers, students and
parents into consideration. By comparing the
outcomes of this research with the outcomes of
their future research, the researchers need to
design a model proposal, too.

The overall findings of this research indi-
cate that,
1. The subjects of the program content must

be reviewed,and the length and content of
the courses must be carefully planned. It is
assumed that by doing this, gains of stu-
dents will be ensured in full.
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2. In order to ensure consolidation of the gains
of learning, the content of the program must
be supported through the theoretical sub-
jects, and to ensure this, it is recommended
to integrate sources including art history
and theoretical art issues into the program.

3. Considering the changing and varying
needs of students and teachers, it is recom-
mended to review and if necessary, renew
the program content.

4. Students’ awareness in adopting, preserv-
ing and protecting the cultural values must
be raised. To do this, it is recommended to
integrate cultural aspects of the country
into the program.

5. Throughout the implementation process of
the program, it is recommended to spare
more time to outdoor activities and learning
of students to ensure that the students ex-
perience a more active learning process and
meet the art related facilities.

6. Program evaluation policies, teaching meth-
ods and approaches must be reviewed and
if necessary, must be changed or renewed
in accordance with the needs. To do this,
students’ performance and attitudes
throughout the implementation of courses
must be taken into consideration.

LIMITATIONS

This research is limited to evaluation of opin-
ions of the teachers teaching 8th grade art educa-
tion programs at the secondary private schools
in Northern and Southern Parts of Cyprus. The
research explored and revealed the similarities and
differences between the art education programs
of both communities. However, this is not suffi-
cient to arrive at a conclusion and further research
must be carried out to explore all the dimensions
of this problem. Further research studies must be
carried out both, at the private and state school
levels in order to find the insufficient points and
develop solutions accordingly. Researchers from
both communities might carry out joint research
to reach to an integrative solution.
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